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Basildon CE Primary School Pupil Premium Strategy Statement 

1. Summary information 

School Basildon CE Primary School 

Academic Year 2020/21 Total PP budget £20210 Date of most recent PP Review 
(internal/external) 

 

Total number of pupils 151 Number of pupils eligible for PP 7 Date for next internal review of this 
strategy 

July 2021 

 

2. Current attainment  

(Given figures are from 2018/19 – due to Covid-19 and lockdown the end of year data for 
2019/20 is not available)  

 

Pupils eligible for PP (your 
school) 

Pupils eligible for PP  
(nat. av)               (LA) 

Pupils not eligible for PP 
(nat. av)           (LA) 

% Achieving GLD % ( pupils) % non-pp 57% 40% 74% 78% 

% Achieving Phonics % ( pupils) % non-PP 71% 63% 84% 84% 

% achieving Expected or above in KS1 RWM  % (pupils) % non-PP 49% 32% 68% 67% 

% achieving Expected or above in KS2 RWM % ( pupils)  % non-PP  39%  70% 

 

3. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Due to the year groups they are in, all of our PP children have missed large chunks of learning at school with their teachers. Therefore our first priority will be to investigate any gaps 
in their learning ready for the new school year and putting interventions in place to ensure all children can catch up on their missed education. (Shorter term focus) 

 

B.  English and maths skills tend to be weaker in PP children across the school. (Longer term focus) 

C.  Oracy skills are poorer in some PP children so will continue to be highlighted throughout the school with a PP focus in Early Years and KS1. 

D. PP children generally require additional support with emotional issues and/or social skills. 

 E. PP children historically did not achieve ARE at KS1 or 2 or show accelerated progress. 

External barriers (issues which also require action outside school, such as low attendance rates) 

F.  Supporting families with additional circumstances that have an impact on the children’s development, including emotional and family difficulties, and supporting extra-curricular 
activities.  

G. Consistent parental engagement in some families continues to be an area needing to be improved. 
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4. Desired outcomes  

 Desired outcomes and how they will be measured Success criteria  

A.  Pupils’ gaps are identified quickly and catch up interventions are put in place for children as needed. 
Baseline assessments carried out in September 2020 and results used to track/compare pupils’ attainment and 
progress against pre-lockdown data. Gaps in learning identified and catch up interventions planned (liaison between 
class teachers and SENCo) for those children needing additional support to catch up. 
Catch up interventions and support closely monitored (including through ongoing teacher assessment) to ensure the 
gaps are being closed. 
December data and assessments will be used to analyse whether targeted support has enabled children to ‘catch 
up’. 
Links to SDP targets 
E1 Curriculum Implementation – all teachers to have good knowledge of the subjects they teach. They check pupils’ 
understanding systematically, identify misconceptions accurately and provide clear, direct feedback. 
E4 Ensure a rigorous approach to the teaching of English and maths to ensure all children achieve their targets. 
E6 Ensure the needs of different groups of children are provided for in all lessons. 
 

Pupils will be achieving at a comparable level to their attainment 
before lockdown. 
Children will be making at least comparable rates of progress to 
those prior to lockdown. 
Children receiving targeted interventions to have filled any 
‘gaps’ in learning. 
Plans in place for any children still needing support to catch up.  

B.  English and maths skills of PP children are improving and at a comparable level to that of their peers. 
Baseline assessments carried out in September 2020 and results used to track/compare pupils’ attainment and 
progress against pre-lockdown data. Gaps in learning identified and catch up interventions planned (liaison between 
class teachers and SENCo) for those children needing additional support to catch up. 
Compare and track historic data of PP children to analyse rates of progress through school 
Targeted interventions put in place straight away for vulnerable children, such as additional speech and language 
support, additional phonics, reading, spelling or maths support  
December data and assessments used to analyse whether PP children’s maths and English skills are improving and 
whether their attainment is getting closer to peers. 
EYFS children monitored and targeted with early intervention if at risk of falling behind peers. 
Links to SDP targets 
E4 Ensure a rigorous approach to the teaching of English and maths to ensure all children achieve their targets. 
E6 Ensure the needs of different groups of children are provided for in all lessons. 
EY4 Systematic teaching of phonics ensures children achieve well in writing and reading.   
EY5 Children have a strong understanding of the fundamental concepts of early maths.  
EY6 Writing is effectively developed to allow all children to achieve ELG. 

Pupils will be achieving at least to a comparable level to that of 
their peers. 
Children’s maths and English skills are improving and gaps are 
closing. 
Teaching and learning methods support how PP children best 
learn. 
Targeted interventions will be helping children fill any gaps and 
improve their attainment and progress. 
Further plans in place to continue this improvement and 
progress. 

C.  Oracy skills are improved across the school. 
Pupils’ skills will be assessed and baselined by teachers using Oracy assessment grids and through discussions 
with children about their confidence in public speaking. Plans put in place to help children improve their confidence 
and exposure to speaking in front of others.  
Target children selected and teachers informed to help develop these skills in class and look for extra opportunities. 
Regular opportunities for Oracy development incorporated into the curriculum, including termly presentations to 
class on a given topic. 
Additional speech and language support/intervention to be provided where appropriate to help children with 
additional barriers to their Oracy skills and development. 
Links to SDP targets 
E5 Continue to embed Oracy across the school to ensure all children systematically develop the skills required to 
become highly effective speakers.  
L4 Ensure staff are trained to understand and use the Oracy Framework in the classroom and are aware of the 
importance of their own spoken and written language to support the pupils 
EY3 Levels of Oracy are high. 

PP pupils identified with a greater need for Oracy support 
Children’s presentational skills are better during assemblies and 
classroom discussions. 
Good opportunities for the development of Oracy in the 
classroom, observed during pupil trails.  
Pupils actively taking part in discussions, pairings, debates etc. 
Pupils confidence in public speaking is increased. 
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D.  The wellbeing of PP children is good and they have a good understanding and control over their emotional 
and social skills. 
Wellbeing questionnaires completed by children in September and analysed by teachers to identify areas of support 
needed. Repeat questionnaires completed later in the year. 
In class support and assessment mechanisms in place, such as emotional check ins, worry boxes and other 
methods for children to be able to discuss their wellbeing and mental health with their teachers. 
Wellbeing recovery curriculum in place in class and used daily to support these skills in children (Chris Quigley). 
Discrete teaching of skills to support positive wellbeing and social or emotional regulation. 
ELSA and/or EHA support available for PP children needing additional intervention or support with their general 
wellbeing and social/emotional development, or during times of difficulty. 
Close links between home and school developed to be able to fully support PP children with their wellbeing, mental 
health and social and emotional development. 
Links to SDP targets 
P1 The PSED curriculum is coherent and cumulative and facilitates strong personal development.  
P2 The character of children is strongly developed throughout a rich curriculum. 
B2 Ensure the school community can articulate what good health and well-being is, why it is important and how the 
school promotes it.  
 

The wellbeing of PP children will be good and maintain a 
consistent level. 
Children will be able to identify and discuss any difficulties they 
are having with their wellbeing, emotional development or social 
skills and receive effective support from staff. 
Children will have a toolkit of ideas and strategies to 
successfully draw upon when they are experiencing difficulties 
with their wellbeing, social skills or emotional development 
Interventions (ELSA and EHA) are successful in supporting 
children to overcome any difficulties. 
Further routes/plans for support for children if the in school 
support is not able to solve the difficulty. 

E.  A higher percentage of children across KS1 and KS2 to achieve ARE in maths and English.  
At each assessment point throughout the year check individuals' children's progress and put interventions in place 
quickly if needed.  
Progress rates of PP children remains a priority and teachers explore ways to support this, including through use of 
the strategies below. 
Teachers trained in use of metacognition, thinking maps and skills and building learning power. 
Support PP children in understanding themselves as learners and giving them the skills to take ownership and pride 
in their learning. 
Ensure interventions in place are effective and help fill gaps in learning.  
Continue with monitoring activities, including observing lessons, looking at planning and books to see how PP 
children are being supported and targeted for increased progress. 
Links to SDP targets 
E1 Curriculum Implementation – all teachers to have good knowledge of the subjects they teach. They check pupils’ 
understanding systematically, identify misconceptions accurately and provide clear, direct feedback. 
E3 Increase and improve the use of thinking skills to ensure learning is embedded into pupils’ longer-term memory. 
E4 Ensure a rigorous approach to the teaching of English and maths to ensure all children achieve their targets. 
E6 Ensure the needs of different groups of children are provided for in all lessons. 

Effective English and maths focused interventions in place 
throughout the school. 
Children given targeted interventions as soon as areas of 
support needed are identified. 
Teachers aware of the particular areas of need of key PP pupils 
and target them for individual support, questioning and effective 
feedback.  
ARE in English and maths is improved in KS1 and KS2 
assessments compared to last published data and national 
average. 
Progress measures show increased rates of progress for PP 
children between end of key stage data points. 
 

F.  Families are effectively supported when difficulties arise or circumstances change. 
Close, regular contact established between family and key staff (e.g. class teacher, SENCo, professionals providing 
emotional support, SBM). 
Enable children to fully access curriculum when this may not be possible due to family circumstances (e.g. school 
trips) 
PP children/families able to quickly access additional support if this is needed (e.g. support from the Emotional 
Health Academy). 
Links to SDP targets 
P3 Children’s individual talents are identified and plans are in place to develop these over their time in school.  
P4 Extra-curricular provision is exceptional and enriches the children’s learning experiences (COVID allowing). 
L6 Safeguarding is strong; all children can articulate how and why they feel safe.  
B2 Ensure the school community can articulate what good health and well-being is, why it is important and how the 
school promotes it.  

Families work closely with key staff when there are additional 
pressures or difficulties so that together these can be improved 
or solved. 
Children are well supported and the link between home and 
school in terms of this support is clear. 
Children are able to fully access the curriculum. 
Children (and families) have quick access to additional support 
they may need. 
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G.  Families are engaged with their children’s learning and supporting them as fully as possible. 
Close, regular contact established between family and key staff (e.g. class teacher). 
Information clearly and appropriately shared with families about the curriculum for the term, events etc. 
Adaptations made where needed with regard to parent contact (if normal routes are difficult). 
Provide extra support, resources or training/workshop sessions for families, as appropriate. 
Class teachers and PP lead monitor parental engagement for PP children and if needed, plan additional ways to 
improve this. 
PP lead to support/train teachers in actively engaging families where this is more of a challenge. 
Links to SDP targets 
L3 Continued Professional Development for staff is aligned with the curriculum development and time for training 
and subject development is provided with a particular focus on developing early career teachers.  
E6 Ensure the needs of different groups of children are provided for in all lessons. 
E7 Develop remote education so that it is integrated into the school’s curriculum planning. 
 

Families are supporting learning at home and feel confident to 
do so (during remote learning as well as when children are in 
school). 
Families contact school to seek support or advice when needed. 
Children are actively engaged in school and learning. 
Families take part in school activities or events (as much as is 
possible in current climate). 

 
 

Planned expenditure  

Academic year 2020/21 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted support 
and support whole school strategies.  

i. Quality of teaching for all 

Desired outcome Chosen action / 
approach 

What is the evidence and 
rationale for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

Progress of PP pupils 
effectively monitored and 
tracked throughout the year. 
Profile of PP and awareness 
within the whole school 
community raised. 
To be a point of contact for all 
PPG families and children.   
Budget planned and 
monitored. 

Designated PP lead to monitor 
all children's progress, be a 
direct link to teachers and 
parents, and ensure budget is 
used effectively to ensure 
children are reaching their full 
potential. Develop parental 
engagement from FS2 onwards.  
 
 
 

Appointing a PP lead provides a ‘champion’ 
of PP within the school and ensured a 
strategic cohesive approach. 

Frequent reviews from SLT and 
Governors to ensure role is being 
effective at increasing awareness 
of PP children. PPG budget 
monitored with SBM. 
  

PPG Lead Spring 2021, July 
2021 
(Performance 
management 
review) 

Children’s wellbeing levels are 
good and well supported, 
children know how to look 
after their own wellbeing and 
where to go for support. 

Daily wellbeing sessions in class 
(Chris Quigley recovery 
curriculum). Wellbeing 
questionnaires used and 
analysed at different points in the 
year. Teachers trained in 
wellbeing and how to support 
children with identifying and 

Statistics around children’s mental health 
show that this is an area needing increasing 
levels of awareness and support, parental 
feedback highlights the need to promote 
wellbeing. EEF and many other sources 
clearly promote the importance of wellbeing 
and its impact on learning as well as 

Regular, informal monitoring and 
discussions with staff (as this is an 
evolving situation, the level of 
wellbeing support offered may 
change over time in the 
term/year). Clear, detailed 
planning resources provided to 
ensure high quality sessions. 

PPG lead, 
Wellbeing 
lead 

Spring 2021, July 
2021 
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managing wellbeing. Wellbeing 
sessions taught in addition to 
weekly PSHE activities. 
 

everyday life (including ‘5 ways to 
wellbeing’). 

Wellbeing will be featured in all 
levels of staff meetings (support, 
teacher and SLT). Governors 
regularly updated. 

Children are confident, 
independent learners who are 
able to draw upon a wide 
range of skills and strategies 
to support them with their 
learning, including thinking 
maps, dual coding and mind 
mapping. 

Incorporating strategies such as 
metacognition, thinking maps, 
building learning power, dual 
coding and mind mapping into 
everyday classroom practice. 
Training teachers on each of 
these aspects and incorporating 
this into monitoring and 
moderation activities. 
 

EEF toolkit recommends discrete, direct 
teaching of metacognition and self-regulated 
learning. 
Learners become more confident and 
successful in knowing how they learn and 
become more independent when tackling 
learning or problem solving. 
Learners with additional needs can 
capitalise on these strategies to develop 
their confidence and independence.  
Strong links with Oracy strategy in place in 
school. 

Metacognition and self-regulated 
learning approaches will be 
monitored through subject leader 
monitoring, informal discussions 
with staff to share best practice, 
pupil interviews to ensure they are 
gaining confidence in using these 
approaches. SLT to regularly 
review 

PPG Lead Spring 2021, July 
2021 

Total budgeted cost £ 7050 

 
 

ii. Targeted support 

Desired outcome Chosen action/approach What is the evidence and 
rationale for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

Children receiving intervention 
and catch up support to 
achieve ARE or make 
expected progress in the year. 
 

Dedicated intervention TAs 
trained in the specific 
programmes. 
Use of 1:1 support, small group 
boosters, FFT, SNAP, Spelling, 
Fast track phonics. PP children 
to be included in these groups 
where appropriate for their 
learning. 
  

EEF toolkit – interventions are successful 
when targeted, specific and delivered by 
trained TAs 
This will allow very focused and 
individualised support to target gaps in 
learning. The aim of these interventions is 
that the pupil stays on the programme for a 
limited time and is then able to access all 
classroom teaching with any additional 
needs being met by quality first teaching and 
differentiation. Evidence from the CALT 
team and previous experience of this 
intervention proves children can make  
accelerated progress when given this 
intervention.  
 

Interventions will need to be 
closely monitored by the PPG 
Lead. Teachers must be involved 
and in offering targets, and they 
must be fed back to. Close 
monitoring using the baseline 
assessment and running records 
will ensure we can track progress 
of the pupil.  
Observation of interventions 
taking place, pupil interviews 
about the interventions. 

PPG Lead/  
SENCo 
 

Spring 2021, July 
2021 
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Children receiving pre-teach 
and intervention to make 
expected or better than 
expected progress in the year. 
Interventions put in place do 
help to diminish the difference 
through exceeded progress.  
 

Class teachers deliver weekly 
pre-teach sessions to students, 
including those receiving PP. 
Provide support in class in the 
mornings to ensure children are 
using skills learnt in interventions 
in class. Afternoon TAs to have 
opportunity to pick up on 
misconceptions from the 
morning and fill gaps teachers 
have identified. 
To provide focused support in 
areas where children need extra 
help. 
 

Progress of children last year targeted 
shows that most make good progress. It 
allows very specific and flexible support.  
EEF toolkit – small group tuition, one to one 
tuition. 

Interventions to be more closely 
monitored and focusing on 
teacher suggested groups and 
targets.  
All baseline assessments 
gathered in centrally and at each 
assessment point throughout the 
year children’s progress is 
monitored to ensure the 
intervention is having an impact.  

PPG Lead Spring 2021, July 
2021 

To close the attainment gaps 
and increase the rate of 
progress for pupils not 
achieving their full potential. 

Onsite, 1:1 and small group 
tuition. 
To provide access to small 
groups aimed especially at 
Maths and writing, extending 
learning from the classroom, 
providing challenge and 
opportunity to go beyond 
classroom learning. 

EEF toolkit – small group and reading 
comprehension strategies.  
This will allow very focused and 
individualised support to target gaps in 
learning.  

The adults will be selected to 
ensure quality support for the 
children. The targets for the 
groups will come from the class 
teacher to ensure it reflects 
learning in the class. Careful 
monitoring of children’s progress 
while attending.  

PPG Lead Spring 2021, July 
2021 

All children are read with 
regularly and in depth, to 
foster a love of reading and 
improve comprehension skills.  

Targeted TA and parent readers 
support for PP students. 

These programmes have proven success in 
helping children make good progress but 
also helps them socially and provides an 
opportunity to interact with another adult or 
older peer.  

Close contact with the volunteers 
to discuss children’s progress. 
Children taken from the scheme 
and others put on if more 
appropriate.  
Regular reviews on reading 
progress to monitor the impact. 

PPG Lead Spring 2021, July 
2021 

To support and develop 
children’s emotional literacy 
skills to enable them to focus 
on their learning and achieve 
their full potential. 
 
To provide timely, effective 
support when children are 
experiencing emotional 
difficulty. 
 

ELSA (and EHA where 
appropriate) to support children 
in school through weekly 
sessions focused on anxiety, 
self-esteem and self-regulation.  

Children cannot fully focus on their learning 
until their emotional needs have been met. 
Children need to have their basic needs met, 
such as feeling safe before they can begin to 
focus on their learning. Having parental input 
is important as they can also understand 
how to better support the child emotionally at 
home. It also often leads to better 
engagement from the parents which can 
help us to develop greater educational 
aspirations and expectations from home.  
EEF toolkit – Social and Emotional learning. 
 

Regular meetings with ELSA to 
discuss children being seen and 
any new concerns. Teacher 
feedback before and after the 
sessions have taken place. 
Parental feedback after the 
sessions reviewed. 
 

PPG lead/ 
SENCo/ 
ELSA 

Spring 2021, July 
2021 
 
Reviews throughout 
the year, in constant 
contact with ELSA 

Total budgeted cost £ 6090 
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iii. Other approaches 

Desired outcome Chosen action/approach What is the evidence and 
rationale for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementatio
n? 

To enable children to be fully 
included in all aspects of the 
school life and not feel 
isolated. 
To ensure PP children are not 
limited in their school and 
wider life experience.  

Financial assistance (including 
trips, school meals, uniform, 
after school sports club etc) 
 
To subsidise shortfall for families 
in need for trips and special 
activities. To allow children to 
experience activities they might 
not otherwise have access to. 
To provide a healthy hot meal 
and to ensure that pupils are 
able to learn. To ensure children 
feel part of school life. 

Children need to feel part of the school 
community and have the opportunity to 
experience extra-curricular activities to 
develop skills and abilities helpful in their 
learning and everyday life. Children must 
have their basic needs met such as food and 
uniform. 

Use of this area of budget to be 
monitored closely, parents spoken 
to in each instance. 
 

PPG 
manager 
and SBM 

Spring 2021, July 
2021 

Total budgeted cost £ 750 

 
 

5. Review of expenditure  

Previous Academic Year  2019/20 

i. Quality of teaching for all 

Desired outcome Chosen action/approach Estimated impact: Did you 
meet the success criteria? 
Include impact on pupils not 
eligible for PP, if appropriate. 

Lessons learned- will this 
support be continued? 

Cost 

Leadership of PP 
requires 
strengthening to 
ensure it is a key 
focus within the 
school. 
 

HT work alongside SLT to create a detailed action plan  
  
Pupil progress meetings are focused around improving 
outcomes for PP students. Clear aspirational targets 
are set and actions are put in place to support children 
in attaining them, for example targeting in whole class 
teaching.  
 

Awareness of PP has 
improved across the school 
and PP children are 
consistently made a focus. 
Teachers have received 
further training on how best 
to support PP children, which 
will benefit others in their 
classes too. 

Yes, this support will 
continue into the next year 
to enable the progress to be 
continued. PP awareness in 
school has improved but 
this can be developed 
further to ensure the aims 
and outcomes for PP 
children are consistently 
high. 
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Robust structures and 
systems need to be in 
place to improve the 
outcomes of PP 
students. 
 

Provision map created to track how support is being 
targeted across the school and the impact is monitored.  
 
SLT use pupil voice, including survey and student 
interviews to identify the student’s perceptions of 
themselves as learners and their barriers to learning. 
Learning walks, lesson observations, book checks are 
data driven to identify and target under achievement in 
PP students. 
 
PPM set targets for PP students, identify needs and 
barriers of specific individuals and then put systems in 
place i.e. interventions, targeted teaching, additional 
resources. 
 

PP pupil profiles used 
effectively to identify areas of 
strength and development. 
Focusing on PP students in 
PPM meetings has ensured 
their gaps are quickly 
identified and addressed. 

Yes, this support will 
continue into the next year 
to enable the progress to be 
continued. Provision 
mapping tools can be 
improved further to make 
them more user friendly.  

 

A significant % PP 
students do not reach 
ARE at the end of 
Year 6, especially in 
writing. 
 

English Lead monitor T4W planning to ensure that it 
addresses the needs of PPG students as identified in 
their cold tasks.  
PP book scrutiny to validate teacher assessment 
judgements, monitor progress and impact of training 
and interventions.  
Use technology across KS2 to re-engage PP students 
in writing, specifically boys. Incorporate the use of 
Adobe Spark, iMovie, Bookcreator, DADWAVERS 
apps, google classrooms. 
 

Writing data has been much 
improved in Year 6 and PP 
children have made 
accelerated progress. The 
increased focus on using and 
creating high quality 
modelled texts, teacher 
support and use of 
technology to support editing 
have all helped to improve 
writing outcomes. 
 

Yes, this support will 
continue into the next year 
to enable the progress to be 
continued. Successful 
practice used specifically 
with Year 6 PP children can 
be rolled out to others 
across the school. 
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A significant % of PP 
students do not reach 
ARE in reading at the 
end of key stage 
testing. 
 

Implement rigorous testing to ensure data judgements 
are accurate (termly NFER testing).  
PP children are identified as ‘target children’ in PPMs 
(pupil progress meetings). Identified children become a 
key focus group in whole class teaching and receive 
additional support. 
 
TAs target PP students for regular reading sessions 
and effective reading with a child. Staff are trained in 
effective high quality guided reading. 
Introduce phonics and reading interventions for PP 
Year 1 & 2 children who are behind in reading.  
 

Reading data is improving in 
PP children, as well as others 
who are benefitting from the 
additional support 
(interventions, additional 
reading opportunities). 
Comprehension skills are 
greatly boosted by those who 
attend the comprehension 
interventions. 

Yes, this support will 
continue into the next year 
to enable the progress to be 
continued. Some work still 
to be done on broadening 
and improving the quality of 
texts that PP children are 
choosing to read, 
particularly in KS2. 

 

A significant % PP of 
students do not attain 
ARE in maths at end 
of key stage testing.  
 

Targeted children receive additional short focused 
intervention support (pre-teaching) in some assembly 
time with class teacher, data and confidence levels are 
then analysed to measure the impact and identify any 
future support. 
 
White Rose Maths Hub planning and resources are 
used to support the learning of maths. 
 
TAs deliver targeted, focused interventions during the 
afternoons to accelerate the progress of PP students in 
maths. 
 

Maths data is improving in 
PP children, the pre-teach 
sessions have been very 
successful in building 
confidence, engagement and 
success in maths lessons. 
WR maths resources are 
providing high quality 
teaching and learning 
resources and have been 
particularly effective in 
supporting reasoning skills. 

Yes, this support will 
continue into the next year 
to enable the progress to be 
continued. Intervention 
support continues to be an 
area for development 
(particularly for children who 
have core gaps to fill) as 
there are few intervention 
programmes available, and 
so any intervention 
programmes are generally 
bespoke. 

 

 
 
Financial breakdown: 
 

Carry forward from 19/20 £ 10834 

PP funding 20/21 £ 9376 

Total for 20/21 £ 20210 


